EDUCATIONAL LEADERSHIP ESSENTIAL TO CREATING
AUTHENTIC INCLUSION
Pembina Hills Research Project

“I really believe that all kids can learn and can do well given supports and
encouragement and knowing that they're valued individuals and a part of the bigger
society which, in this case, would be the school or the classroom.” (Pembina Hills
School Principal)

Summary of Findings
Administrator survey results revealed that the administrators in the sample had more positive attitudes toward inclusion than any of the
other stakeholder groups (i.e. teachers, program assistants, other school support staff, parents, peers, and the students themselves).
Qualitative interviews demonstrated an overall administrative philosophy of meeting “all” students’ needs regardless of ability or
circumstances. In turn these philosophies underpinned the definitions of inclusion that embraced the concept of full acceptance and
participation of all students in the regular classroom. This understanding of inclusion lead to administrators defining their own roles in a
way that was supportive of authentic inclusive education practices (including the concept of site based management of funds to meet
students’ needs) and embracing collaborative opportunities that were supportive of the idea of “full inclusion of ALL students”.

ADMINISTRATIVE PHILOSOPHY
Administrators believed that inclusive ideology that valued ALL students should be
ingrained into the practice of their schools. They expected the staff at their
schools to “live the school’s vision statement” and wanted all students to be
instructed on “virtues” and “values” as a foundation of all other learning.

DEFINITION OF INCLUSION
Administrators described inclusion as the “new normal” that moved beyond
physical classroom placement and provided students with disabilities with the
same opportunities as their peers through the use of individualized supports,
modifications, and accommodations in a respectful and accepting environment.

COLLABORATIVE OPPORTUNITIES

ROLE DESCRIPTION

Administrators described the collaborative opportunities within the school, as
well as, with families and other community members as critical to the inclusion of
students with disabilities.

Administrators viewed there role as having three main dimensions; 1) creating an
inclusive atmosphere, 2) providing encouragement and motivation to school staff
to try new methods and ideas, 3) providing supports to school staff by having a
keen knowledge of available supports and providing diverse and frequent
professional development opportunities.

DISTRIBUTION OF FUNDS
Administrators identified site based management of funds as an essential part of
their role that allowed them to identify and fund priorities and specific needs
within their individual schools.
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